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Kiwisport     

Kiwisport is a Government funding initiative to support students’ participation in organised 

sport. 

 

 

Halswell Residential College 
 

In 2019 Halswell Residential College received Kiwisport $554.88 (ex GST) as part of its 

operations grant.  

 

Kiwisport Y1 - Y8 $285.04 

Kiwisport Y9 - Y13 $269.84 

 

This funding was used to provide students with experiences in cross country, beach safety 

education, Top Team and Special Needs athletics.   

 

 

Westbridge Residential School 

 

In 2019 Westbridge Residential School received Kiwisport $587.80 (ex GST) as part of its 

operations grant.  

 

This funding was spent on essential equipment and training of our two mixed teams of 

students and staff representing Westbridge in our community, playing touch rugby and tag.  

The students gained experience competing against all ages of youth and adults alike and 

building on their social skills.  The number of students participating in organised sport has 

been maintained at 100% of the roll. 

 

 

 

 



Members of the Board of Trustees 2019 

 

 

Name Position How position on Board gained Term expired/expires 

Janine Harrington Principal HRC   

David Bagwell Principal WRS   

David Turnbull Chairperson Ministerially Appointed Expires February 2020 

Kevin Pryor Member Ministerially Appointed Expires February 2020 

Anthony Fisher Member Ministerially Appointed Expires February 2020 

Elizabeth Waugh Member Ministerially Appointed Expires February 2021 

Joanne Walker Member Ministerially Appointed Expires February 2021 

Jon Purdue Staff Representative Board Motion Expires June 2022 

Reuben Aita-Ilaoa Staff Representative Staff elected Expires June 2022 

David Wileman Staff Representative Board Motion Permanent 

 

 



  

 

 
   

 
 
 
 
 
 
 

Analysis of Variance 2019 
Halswell Residential College 



 

 
 

Analysis of Variance 2019 
 

 

2019 Student Target Summary: 

 

In 2019 our student achievement targets were: 

 

1 IEP Target: Our students will achieve 80% of their short-term goals in their IEPs. 

 

2 ABAS Target: Our students will improve by at least one year in the skill areas of home living and community use. 

 

3 Literacy Target: Our students will achieve at least 75% of their IEP literacy goals. 

 

4 Numeracy Target: Our students will achieve at least two key knowledge outcomes at their numeracy knowledge stage and at 

least one key strategy outcome at their numeracy stage. 

 

5 Māori and Pasifika Target: Māori and Pasifika students will achieve gains in literacy and numeracy that are at least equal to 

those made by their non- Māori and non-Pasifika peers. 

 

6 Residential Target: Students will achieve no less than three wristbands. 

 

7 Service Delivery Target: The parent/whanau/caregiver and student exit interviews will indicate at least 90% satisfaction with the 

service provided by Halswell Residential College. 

 

* Note:  The sample sizes used to generate the 2018 baseline and the 2019 end of year data are very small. Analysis is further compromised due 

to uncontrolled variables such as different lengths of tenure, staggered intakes and exits, as well as the diversity of academic and behavioural 

presentations that students with high and complex needs bring to the College. This diversity does not ‘average out’ when the sample size is small. 

Sample sizes vary across targets due to different assessment schedules and varying lengths of tenure.    



 

 
 

 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement of IEP goals. 

Annual Target:  Our students will achieve 80% of their short-term goals in their IEPs. 

Baseline data:  In 2018, our students achieved an average of 81% of their short-term goals in their IEPs. n=18. 

Actions (what did we do?) 
Outcomes (what 

happened?) 

Reasons for the variance (why 

did it happen?) 

Evaluation (where to 

next?) 

Education at HRC is 24/7. 

On entry, the IEP team 

(student, teacher, IEP co-

ordinator, IWS psychologist, 

and parents/ whanau/ 

caregiver) identify short term 

academic and social/living 

goals. Three months into the 

tenure, these goals are 

reviewed, and new goals are 

set. Ongoing reviews are 6-

monthly and/or when the 

student exits the College. 

n=24 

24 students had one or more 

IEP reviews during the 2019 

year. 337 of the 404 short 

term goals set, were 

achieved. 

Average = 83% 

- 15 students met the 

target. 

- 9 students achieved 

67%-79% of their 

goals. 

Of the 9 students who achieved 

67%–79% of their goals, 5 (CB, JH, 

ZH, TP DSJ,) were not far off target 

with 75%–79% of goals achieved. 

4 (DM, SM, KPM, TW) achieved 

67% of their goals.  Factors that 

may have impacted 

achievement:  adapting to 

environmental changes as 

students transition in and out of 

HRC; entry IEP goals missing the 

mark while the 

student/practitioner are getting 

to know one another; and 

reduced time to work on goals 

It is pleasing to see 20 of the 

24 students achieving at or 

near the target. 

In 2020, to better meet the 

high and complex needs 

of our cohort, practitioners 

will begin to embed 

trauma-informed practice 

across all contexts of the 

College. 



 

 
 

Practitioners use a range of 

strategies with students to 

support their readiness to learn. 

when a transition occurs earlier 

than anticipated. 

Planning for next year:  To enhance readiness to learn by embedding trauma-informed practice at HRC.  

  



 

 
 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in ABAS. 

Annual Target:  Our students will improve by at least one year in the skill areas of home living and community use. 

Baseline data:  In 2018, our students improved by an average of 2 years, 8 months in the skill area of home living, and 1 year, 8 

months in the skill area of community use. n=13. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why 

did it happen?) 

Evaluation (where to 

next?) 

The residential curriculum 

focuses on the development of 

adaptive behaviour skills which 

are assessed using the ABAS-III 

assessment.  The baseline 

assessment is taken 3 months 

after enrolment and 6-monthly 

thereafter. 

Adaptive skills are taught using 

direct and incidental teaching. 

The primary locus for learning is 

in the residential whare.  As 

much as is practicable, the 

needs and presentations of the 

potential cohort are monitored 

n=11 

11 students had at least 2 ABAS 

assessments. Average gains in: 

Home Living = 2 years, 2 

months. 

Community Use = 1 year, 8 

months. 

5 students met the target 

across both skill areas. 

4 students (JC, ZH, SM, TP) 

gained at least 1 year in Home 

Living but not in Community 

Use. 1 student (JS) gained at 

least 1 year in Community Use 

but not in Home Living. 

The 6 students who did not 

meet the target made gains at 

a slower rate. 

ZH’s scores went down in 

Community Use. He had a 

different assessor for his 2nd 

assessment. 

Length of tenures may be a 

contributing factor. (4 of the 6 

had tenures less than a year). 

Other factors include student 

anxiety due to home situations, 

lack of contact with home, 

uncertainty around transitions, 

and the impact that a highly 

challenging student can wield 

Continue to aim for 

consistency and reliability 

in assessment of ABAS 

scores. 

Continue to monitor the 

presentations of potential 

enrolments to ensure best 

fit for residential living. 

In 2020, practitioners will 

begin to embed trauma-

informed practice across 

all contexts of the College, 

to better meet the high 

and complex needs of our 

cohort. 



 

 
 

to ensure a best fit for learning 

in a residential context.  

1 student (DM) did not meet 

the target in either skill area. 

on the opportunities for 

learning in the whare. 

Planning for next year:  To enhance readiness to learn by embedding trauma-informed practice at HRC. 

  



 

 
 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in literacy. 

Annual Target: Our students will achieve at least 75% of their IEP literacy goals.  

Baseline data:  In 2018 our students achieved an average of 77% of their IEP literacy goals. n=18. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why 

did it happen?) 
Evaluation (where to next?) 

Literacy is promoted daily in 

the students’ personalised 

learning plan (PLP) and 

integrated with the teaching 

of other subjects. Students 

have opportunities to read 

and be read to across the 

school and residential 

contexts.  

Achievement is celebrated in 

weekly and end of term 

assemblies. 

n=24 

24 students had one or more 

IEP reviews during the 2019 

year. Overall, 109 of the 136 

short term literacy goals set 

were achieved. Average = 

80% 

- 20 students met the 

target. 

- 3 students (JC, SM, LS) 

achieved 50% of their 

literacy goals. 

- 1 student (KP) 

achieved 37% of his 

literacy goals. 

Of the 4 students who did not 

meet the target: 

- SM had less than 3 

months between her 3rd 

and final reviews and 

may have needed more 

time to consolidate the 

goals set.  

- 2 had significant 

absences. KP had health 

issues. JC refused to 

engage when he 

learned his tenure was 

being extended beyond 

that initially stated.  

- Entry goals for LS may 

have been set too high 

for the 3-month period.  

Students come with 

challenges that 

compromise their rate of 

achievement. Practitioners 

will focus on developing 

therapeutic relationships 

with students to better 

support students towards 

being ready to learn.  It is 

important to ensure that we 

capture the student voice in 

planning transitions. 

The team will also review the 

curriculum to ensure that a 

strong literacy focus is 

supported by therapeutic 

practice and plan to create 

a rubric that will better 



 

 
 

capture writing 

achievement. 

Teachers will undertake 

literacy PLD in 2020. 

Planning for next year: To enhance readiness to learn by embedding trauma-informed practice at HRC. 

  



 

 
 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in mathematics. 

Annual Target:  Our students will achieve at least 2 key knowledge outcomes at their numeracy knowledge stage and at least 

1 key strategy outcome at their numeracy stage. 

Baseline data:  In 2018, our students achieved an average of 9 key knowledge outcomes and 5 key strategy outcomes at their 

numeracy stage. n=18. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why 

did it happen?) 

Evaluation (where to 

next?) 

Achievement in numeracy is 

promoted daily through the 

students’ PLP, whole class or 

small group instruction in class, 

and games to reinforce skill 

acquisition.  Some classroom 

teachers alternate the 

instructional focus between 

knowledge and strategy on a 

term/semester basis. Several 

students participate in 

“Mathletics” (on-line 

enrichment programme). 

n=21 

21 students had at least 3 

months of numeracy tuition.  

Average gains were: 

Ave gain Knowledge = 5 

Ave gain Strategy = 2  

- 12 students met the 

target across both 

domains. 

- 4 students (JC, KK, DM, 

TW) met the strategy 

target. 

- 1 student (HPM) met the 

knowledge target. 

2 (PD, KM) of the 4 students who 

did not meet either target, 

achieved 1 knowledge sub-step.  

Both had several absences. KM 

had personal issues that 

impacted on his engagement. LS 

had only been at HRC 4 months 

and has a range of co-morbidities 

that impact his rate of learning. 

He may simply need more time.  

DSJ whose tenure was 8 months, 

took longer to settle into class, 

and had a change of teacher 

mid-tenure which may have 

compromised his learning. 

Continue to provide 1:1 

and small group tuition 

and integrate 

numeracy skill teaching 

into real life contexts. 

Ensure students have 

opportunities for 

learning in both 

knowledge and 

strategy domains whilst 

at the College. 

Continue with 

Mathletics for 

enrichment.  



 

 
 

- 4 students (PD, KM, LS, 

DSJ) did not meet the 

target in either domain. 

All practitioners will 

work on developing 

therapeutic 

relationships with 

students to support 

readiness for learning. 

Teachers will undertake 

PLD in 2020. 

Planning for next year:  To enhance readiness to learn by embedding trauma-informed practice at HRC. 

  



 

 
 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement of Māori in literacy and numeracy. 

Annual Target:  Māori and Pasifika students will achieve gains in literacy and numeracy that are at least equal to those made 

by their non-Māori and non-Pasifika peers. 

Baseline data: In 2018, Māori students achieved 77% of literacy goals.  Non-Māori students achieved 79% of literacy goals. In 

2018 Māori students achieved an average of 9 key knowledge outcomes and 5 key strategy outcomes. Non-Māori students 

achieved an average of 10 key knowledge outcomes and 5 key strategy outcomes. n=8 Māori; n=10 non-Māori. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why 

did it happen?) 

Evaluation (where to 

next?) 

ERO (2018) recognised the 

cultural competence at HRC 

across the campus. Māori 

learners are particularly 

supported as Māori in the 

residential tikanga based 

whare. 

Two Māori students (NT and 

SM) were on maths 

programmes that focused on 

skills for living. One non-Māori 

student (JH) had an alternate 

programme focused on 

supporting his behaviour so 

Literacy 

n=14 Māori, n=10 non-Māori 

Māori students achieved 89% 

of their literacy goals. Non-

Māori students achieved 79% 

of their literacy goals. 

Numeracy 

n=12 Māori, n=9 non-Māori 

Average achievement Māori = 

4 key knowledge outcomes 

and 2 key strategy outcomes. 

Average achievement non-

Māori = 6 key knowledge 

Caution is advised when making 

comparisons, given the small 

samples. 

Literacy: 3/14 Māori students 

(JC, SM and KPM) did not meet 

the literacy target. 1/10 non- 

Māori students did not meet the 

literacy target.  

Numeracy: 4/12 Māori students 

(JC, PD, KPM, HPM) did not 

meet the numeracy target. 5/9 

non-Māori students (KK, DM, LS, 

DSJ, TW,) did not meet the 

numeracy target. 

Continue to maintain and 

grow cultural 

competence across the 

College. 

Ensure Māori (and where 

applicable Pasifika) 

students have access to 

Māori and Pasifika role 

models, particularly where 

student/staff contact 

hours are high. 

All practitioners will work 

on developing 

therapeutic relationships 



 

 
 

that he could remain in a 

classroom environment. 

outcomes and 2 key strategy 

outcomes. 

The reasons for variance have 

been discussed above.   

with students to support 

readiness for learning. 

Planning for next year:  Continue to support and strengthen cultural competency of all practitioners. 

  



 

 
 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in residential curriculum. 

Annual Target:  Students will achieve no less than three wristbands. 

Baseline data:  In 2018 students achieved an average of 3 wristbands per student.  n=20. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why 

did it happen?) 

Evaluation (where to 

next?) 

Students achieve wristbands as 

a part of the residential 

curriculum. There are 8 levels of 

achievement. Each level is 

progressively more 

challenging. Students begin 

the programme as soon as 

they are enrolled.  

The programme is facilitated 

by the IEPCs and supported by 

Youth Workers. 

A visual record of student 

achievement is displayed 

where all students can 

compare their progress with 

that of their peers. 

n=25 

25 students with tenures 

varying from 2 to 21 months 

achieved 92 wristbands for an 

average of 3 wristbands per 

student.  

- 15 students met the 

target. 

- 8 students (CB, TB, PD, 

JM, HPM, JVM, TW) 

achieved 2 wristbands. 

- 2 students (JH, LS) 

achieved 1 wristband. 

7 of the 8 students who 

achieved 2 bands had been at 

the College less than 10 months 

and are well on their way to 

achieving their 3rd band.  The 

8th student JVM had a tenure of 

19 months.  This student 

presented with ASD and took 

some time to decide to take 

part in this programme.  

One of the 2 students who 

achieved 1 band had been at 

the College for less than 3 

months. He did well to earn 1 

band, given his challenging 

behaviours. LS has been at 

HRC for 5 months. He presents 

All practitioners will work 

on developing 

therapeutic relationships 

with students to support 

readiness for learning. 

Selected students to 

have access to ENGAGE - 

an activity designed to 

help students develop 

and practise self-

regulation skills.  The 

activity also enhances 

practitioner/student 

relationships which are 

essential for student buy-

in to earning wristbands.  



 

 
 

The principal acknowledges 

individual student 

achievement in a face-to-face 

meeting.  

with a range of co-morbidities 

including ASD and ID and 

needs extra time to work on his 

goals. 

Planning for next year:  To enhance readiness to learn by embedding trauma-informed practice at HRC. 

  



 

 
 

Focus:  Student Achievement 

Strategic Aim:  All students have access to and participate in an adapted NZ Curriculum, and opportunities to learn 

independent living skills for successful achievement of IEP outcomes. 

Annual Target:  The parent/whanau/caregiver and student exit interviews will indicate at least 90% satisfaction with the 

service provided by Halswell Residential College. 

Baseline data:  In 2018, parent satisfaction was 92% (n=7), student satisfaction was 89% (n=9) and overall satisfaction was 

90%.  

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why 

did it happen?) 

Evaluation (where to 

next?) 

Completion of the exit interview 

while encouraged, is optional. 

Participants are asked to rank 

several positively worded 

statements by indicating that 

they: agree, neither agree nor 

disagree, disagree. 

Student advocates support 

students who need assistance 

completing the interview form. 

Advocates bring objectivity to 

the role as they are not HRC 

employees. 

Parents/caregivers are invited 

to complete the interview via 

phone, text or by email. 

n=7 

7 of the 14 parent/caregivers 

responded. 

Parents - 62 out of a possible 63 

responses rated ‘agree’ for an 

average of 98%.  

n=10 

10 out of 14 students 

responded.  Of those who did 

not respond, JH was excluded, 

KK chose not to complete an 

interview, KM left suddenly, 

and KPM was not present in 

Term 4 due to health issues.  

Students – 127 out of a possible 

160 responses rated ‘agree’ 

for an average of 79%. 

Parent/caregiver results are 

satisfactory overall, although 

one OT Social Worker noted he 

had not received an HRC 

newsletter.   

8 of the 10 students who 

responded, rated their 

satisfaction at 75% or higher.  

Some student responses were 

more indicative of the 

‘moment’ in time, rather than 

reflective over their whole 

tenure.   

TW responses were mostly 

ambivalent. This mirrors his 

personal response to most of 

what HRC offered during his 4-

The 2 statements to 

which 4 students 

selected “disagree” or 

“neither agree nor 

disagree” were: “I liked 

my bedroom.” and 

“Staff asked me how I 

got on at school when I 

came to my house.”  No 

students disagreed with 

2 questions pertaining to 

their sense of safety, 

which is the more 

important feature of 

residential living.  The 

team could consider 

revising the interview 



 

 
 

Together, 189 out of a possible 

223 responses rated ‘agree’ 

for an overall average of 85%. 

month tenure.  KK chose not to 

complete an interview.  JH was 

excluded at the end of Term 4 

when interviews were taken.  

KPM was absent due to health 

issues. 

questions in order to drill 

down more deeply into 

student abilities to build 

relationships, be resilient 

and reflect.  

One is not sure that 

those parents who did 

not respond would have 

responded as 

favourably as those who 

did respond. That said, 

participation cannot be 

demanded, although 

there may be a better 

time for capturing the 

parent/caregiver voice.  

Planning for next year:  Investigate methods for identifying shifts in student well-being across their tenure and/or capture 

student voice around the College’s three values: Whanaungatanga, Manawa-Roa and Whaiwhakaaro. 



 

 
 
 
 
 
 
 
 
 

Analysis of Variance 2019 
Westbridge Residential School 

  



ANALYSIS OF VARIANCE : Strategic Aim: To raise student Achievement in Writing 

Annual Target: 100% of Students to make at least ‘Expected’ progress (‘Expected’ = 1 curriculum sub level in 6 months, 2 curriculum sub levels in 12 months, 3 curriculum sub 
levels in 18 months) 

Baseline data: 21 students attended the school during 2019.  

Actions (what did we do?) 

• Accelerated learning in 
literacy continued to be 
implemented. 

• Lead Teacher modelled 
best practice 

• Writing workshops with 
external facilitator. 

• Writer of the week 
programme used to 
increase an output of 
writing samples on a 
weekly basis 

• Teacher Aide support for 
all students with daily 
spelling word lists, Dolch 
words plus writing 
support in class. 

• Employed a literacy 
expert who has willingly 
shared expertise with 
others. 

• Recognised the links 
between reading and 
writing and encouraged 
these. 

• Successfully applied for 
ministry funded PD 
(received 100 hours) in 
the area of digital 

Outcomes (what happened?) 

Of the 21 students who attended:  

2 joined the school during term 4 and 
only base line data was gathered. 
(excluded from statistics) 

3 transitioned out of the school after 
less than a term or were not attending 
(excluded from statistics) 

13 made at least Expected progress – 
81% 

Evaluation (where to next?) 

Ensure each student has a clearly identified ‘Target’ for the year based on baseline data. 
Prioritise students who are at risk of not achieving the target as early as possible. Make the 
Individual Education Plan (IEP) a living document where all interventions are noted and reflected 
on weekly. 

We have successfully applied for Professional Learning Development (PLD) through the ministry. 
This is having a positive impact in engagement and is improving the digital fluency of the 
teachers and students.   

We have developed a relationship with a number of local schools. We are keen to continue this 
as it helps us keep up to date with what is happening in mainstream schools. It is also an 
opportunity for our staff to collaborate with other teachers and schools – this has started to 
happen.  

Continue to upskill in writing assessment. 

 Involvement in Accelerated Literacy Learning (ALL). 

 

 

 

 

 



technology. The main 
focus has been on 
‘creating’ rather than 
‘consuming’. This 
appears to have 
increased engagement 
in writing. 

• Work in conjunction 
with external specialists, 
i.e. speech language 
therapists and RTLB. 



Strategic Aim: To raise student achievement in Mathematics 

Annual Target: 100% of Students to make  at least ‘Expected’ progress (‘Expected’ = 1 curriculum sub level in 6 months, 2 curriculum sub levels in 12 months, 3 curriculum sub 
levels in 18 months) 
 

Baseline data: 21 students attended the school during 2019.  

Actions (what did we do?) Outcomes (what happened?) Evaluation (where to next?) 

• Increased Mathematics curriculum 
time 

• Hands on resources used to 
encourage ‘concrete’ 
understanding especially in the 
area of number: addition, 
subtraction, multiplication, 
division, ratios and proportions, 
fractions, decimals and 
percentages. 

• Inquiry model used with students 
• Mathletics and prodigy used as an 

independent and motivational 
learning tools. 

• Use of widely accepted 
assessments to inform teaching 
and learning. E-Asttle, GLOSS, JAM, 
IKAN, AWS are examples of this. 

• The introduction of online auctions 
where the students can use bonus 
points to buy rewards. This is 
showing them how to apply what 

Of the 21 students who attended:  

2 joined the school during term 4 and only 
base line data was gathered (excluded 
from statistics) 

3 transitioned out of the school after less 
than a term or were not attending 
(excluded from statistics) 

14 made at least  Expected progress – 
88% 

 

Ensure each student has a clearly identified ‘Target’ for the year based on baseline 
data. Prioritise students who are at risk of not achieving the target as early as 
possible. Make the Individual Education Plan (IEP) a living document where all 
interventions are noted and reflected on weekly. 

We have successfully applied for Professional Learning Development (PLD) through 
the ministry. This is having a positive impact in engagement and is improving the 
digital fluency of the teachers and students.   

We have developed a relationship with a number of local schools. We are keen to 
continue this as it helps us keep up to date with what is happening in mainstream 
schools. It is also an opportunity for our staff to collaborate with other teachers and 
schools – this has started to happen.  

We have set up a digital classroom with chrome books – this has increased 
engagement in learning – which over time should increase achievement. This is a 
strength-based approach as many of the students already have an interest in learning 
on a digital platform. More recently, the students have created seesaw accounts, this 
allows them to engage with whanau and receive online feedback about their learning. 
We believe this will prove to be a strong motivational tool in the future. 

Involvement in Accelerated Learning in Maths (ALiM) 

 



  

they are taught in real life 
situations. 

• Successfully applied for ministry 
funded PD (received 100 hours) in 
the area of digital technology. The 
main focus has been on ‘creating’ 
rather than ‘consuming’. This 
appears to have increased 
engagement in maths. 

 

 



 

 

 



 

ANALYSIS OF VARIANCE: Strategic Aim: To raise student achievement in Reading 

Annual Target:  100% of Students to make at least  ‘Expected’ progress (‘Expected’ = 1 curriculum sub level in 6 months, 2 curriculum sub levels in 12 months, 3 curriculum sub 
levels in 18 months) 

Baseline data:  21 students attended the school during 2019. 

Actions (what did we do?) Outcomes (what happened?) Evaluation (where to next?) 

• Rainbow Reading – daily basis 
• Scholastic Literacy Pro – has 

encouraged reading for 
enjoyment in addition to existing 
programmes 

• Teacher Aide support by 
reviewing sight words, blends 
and letter sounds. 

• Teacher PD used to share 
teaching strategies. 

• Teachers attending external PD. 
• Lexia Reading programme. 
• The use of nationally recognised 

assessment tools to inform 
teaching and learning (E-Asttle, 
Probe, PM benchmarks, 6 Plus) 

• Employed a literacy expert who 
has willingly shared expertise 
with others. 

• Recognised the links between 
reading and writing and 
encouraged these. 

• Successfully applied for ministry 
funded PD (received 100 hours) 
in the area of digital technology. 
The main focus has been on 
‘creating’ rather than 

Of the 21 students who attended:  

2 joined the school during term 4 and 
only base line data was gathered 
(excluded from statistics) 

3 transitioned out of the school after 
less than a term or were not attending 
(excluded from statistics) 

13 made Expected progress – 82% 

 

Ensure each student has a clearly identified ‘Target’ for the year based on baseline data. 
Prioritise students who are at risk of not achieving the target as early as possible. Make the 
Individual Education Plan (IEP) a living document where all interventions are noted and 
reflected on weekly. 

Continue with EPIC (Online) as this proved to be popular and increased engagement in 
reading. 

We have successfully applied for Professional Learning Development (PLD) through the 
ministry. This is having a positive impact in engagement and is improving the digital fluency 
of the teachers and students.   

We have developed a relationship with a number of local schools. We are keen to continue 
this as it helps us keep up to date with what is happening in mainstream schools. It is also 
an opportunity for our staff to collaborate with other teachers and schools – this has 
started to happen.  

We have set up a digital classroom with chrome books – this has increased engagement in 
learning – which over time should increase achievement. This is a strength-based approach 
as many of the students already have an interest in learning on a digital platform. More 
recently, the students have created seesaw accounts, this allows them to engage with 
whanau and receive online feedback about their learning. We believe this will prove to be a 
strong motivational tool in the future. 

 



‘consuming’. This appears to 
have increased engagement in 
reading through using online 
resources such as EPIC and 
Reading Eggs. 

• Work in conjunction with 
external specialists, i.e. speech 
language therapists and RTLB. 



  

Strategic Aim: All students will learn new social skills and make progress through the band system. 

Annual Target: 100% of Student leavers will have achieved 1 band per term, or equivalent, from the time of enrolment 
 

Band data: 21 students attended the school during 2019. Final band levels (whether leavers or not).  

Band Welcome Green White Yellow Neon Silver Gold Platinum 

Students 1 2 5 3 3 4  3 
 

Actions (what did we do?) Outcomes (what happened?) Evaluation (where to next?) 

• Continued with Values bands – 
Safety, Responsibility and 
Respect – used data directly 
from school goals to inform and 
hence motivate. 

• Continued with Principals 
Award to reward attainment of 
school goals on a weekly basis. 

• Modified accrual of days from 
home goal books to motivate 
goal practice at home and 
general motivation towards 
gaining bands. 

• Introduces zones of regulation 
across site 

 

Of the 21 students who attended:  

2 joined in term 4 - met the target. 

3 transitioned out after less than a term - 
met the target. 

16 others all met the target. 

3 Students have achieved Platinum. This is 
very significant and has a huge impact on 
school culture. 

 

Social skills teaching is the most important work of the school. We do not generally 
see academic improvement until key social skills have been acquired. 

The Goal for next year will be to continue to look at our social skills programme 
from the perspective of trauma informed practice. We are looking at changes even 
as a result of our PD early in 2020. The specific focus initially will be on ‘Listening’ 
and how we may need to modify our teaching of this. 

Zones Of Regulation has become embedded into the school in a very short space of 
time. The next steps are in developing a reliable way of measuring progress in the 
understanding and application of Zones (by students and staff). The ability to self-
regulate has a direct impact on student goals, daily percentages and hence the band 
system. 

There is also a cross site goal to look at developing sensory equipment/spaces for 
students. 
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Statement of Responsibility  

Annual Report - For the year ended 31 December 2019 

The Board of Trustees accepts responsibility for the preparation of the annual report 

and financial statements and the judgements used in these financial statements. 

The management (including the principal and others as directed by the Board) 

accepts responsibility for establishing and maintaining a system of internal controls 

designed to provide reasonable assurance as to the integrity of the school’s 

financial reporting. 

It is the opinion of the Board and management that the annual financial statements 

for the financial year ended 31 December 2019 fairly reflects the financial position 

and operations of the school. 

The School’s 2019 financial statements are authorised for issue by the Board. 

 

 

David Michael Bagwell    Janine Michelle Harrington 
  

Full Name of Principal     Full Name of Principal 
Westbridge Residential School    Halswell Residential College 
 
 
        
 

Signature of Principal     Signature of Principal 
 

 

28 May 2020      28 May 2020 
 

Date       Date 
 
 

  

David John Turnbull      

Full Name of Board Chairperson     
 
     
 

Signature of Board Chairperson     
 

28 May 2020 
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