
 
 

 

 

 

 

Halswell Residential College 
& Westbridge Residential School 

 2018 Annual Report  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
including the combined Financial Statements  

for Halswell Residential College (HRC) and  
Westbridge Residential School (WRS) 

 

 

 

 

 

School Number: 522



 
 

Table of Contents  

 

 

Annual Report 

1. Kiwisport Report 

2. Members of the Board of Trustees 2018 

3. Analysis of Variance 2018 Halswell Residential College 

4. Analysis of Variance 2018 Westbridge Residential School 

5. Statement of Responsibility (Annual Report) Halswell Residential College 

 

Combined Financial Statements for HRC & WRS 

5. Statement of Responsibility (Accounts) 

6. Statement of Comprehensive Revenue and Expense 

7. Statement of Changes in Net Assets/Equity 

8. Statement of Financial Position 

9. Statement of Cash Flows 

10. Notes to the Financial Statement 

11. Independent Auditor’s Report 

 

 

HCampbell
Oval



  

 

 

 

 

 

 

 

Annual Report 

  



Kiwisport     

Kiwisport is a Government funding initiative to support students’ participation in organised 
sport. 
 

 

HALSWELL RESIDENTIAL COLLEGE 
 

In 2018 Halswell Residential College received $546.32 as part of its operations grant. 

 

This funding was used to provide students with experiences in cross country, beach safety 

education, Top Team and Special Needs athletics.  The grant helped offset the College’s 

expenditure of $428.22. 

 

 

 

WESTBRIDGE RESIDENTIAL SCHOOL 
 

In 2018 Westbridge Residential School received total Kiwisport funding of $578.68 (excluding 
GST). 
 

The funding was spent on essential equipment and training of our 2 mixed teams of students 
and staff representing Westbridge in our community, playing touch rugby and netball. The 

students gained experience competing against all ages of youth and adults alike. The 
number of students participating in organised sport has been maintained at 100% of the roll. 
 

 
 

 
 



Members of the Board of Trustees 2018 

 

 

Name Position How position on Board gained Term expired/expires 

Janine Harrington Principal HRC   

David Bagwell Principal WRS   

David Turnbull Chairperson Ministerially Appointed Expires February 2020 

Kevin Pryor Member Ministerially Appointed Expires February 2020 

Anthony Fisher Member Ministerially Appointed Expires February 2020 

Jon Purdue Staff Representative Staff elected Expires June 2019 

Barbara Nelson Staff Representative Staff elected Resigned December 2018 

Elizabeth Waugh Member Ministerially Appointed Expires February 2021 

Joanne Walker Member Ministerially Appointed Expires February 2021 

    

 

 



 

 

National Standards Nporting 

 

 

 

 

 

 

 

 

 

 

Analysis of Variance 2018 

Halswell Residential College 



 

 

National Standards Nporting 

The sample sizes used to generate the 2016 baseline and the 2017 and 2018 end of year data are very small.  Analysis is further compromised due to 

uncontrolled variables such as different lengths of tenure, staggered intakes and exits, as well as the diversity of academic and behavioural presentations 

that students with high and complex needs bring to HRC.  This diversity does not ‘average out’ when the sample size is small.  In the following discussion the 

differences in sample sizes across targets are due to different assessment schedules and varying lengths of tenure. 

In 2018 our student achievement targets were: 

 

1 IEP Target: Our students will achieve 80% of their short-term goals in their IEPs. 

 

2 ABAS Target: Our students will improve by at least one year in the skill areas of home living and community use. 

 

3 Literacy Target: Our students will achieve at least 75% of their IEP literacy goals. 

 

4 Numeracy Target: Our students will achieve at least two knowledge outcomes at their numeracy knowledge stage and at least one strategy 

outcome at their numeracy stage. 

 

5 Māori and Pasifika Target: Māori and Pasifika students will achieve gains in literacy and numeracy that are at least equal to those made by their 

non-Māori and non-Pasifika peers. 

 

6 Residential Target: Students will achieve no less than three wristbands. 

 

7 Service Delivery Target: The parent/whanau/caregiver and student exit interviews will indicate at least 90% satisfaction with the service provided 

by Halswell Residential College. 



 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement of IEP goals. 

Annual Target:  1. IEP TARGET: Our students will achieve 80% of their short term goals in their IEPs. 

Baseline data:  In 2017, our students achieved an average of 89% of their short term goals in their IEPs. n=16. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why did it 
happen?) 

Evaluation (where to next?) 

Education at HRC is 24/7. 

On entry, the student’s IEP team 

(student, teacher, IEP co-

ordinator, IWS psychologist, and 

parents/ whanau/ caregiver) 

identifies short term academic 

and social goals based on the 

needs of the student.  Entry goals 

are reviewed at 3 months and 

new goals are set.  Subsequent 

reviews occur 6 monthly and/or 

when the student exits the 

College. 

All staff are apprised of students’ 

IEP goals as they are set. Teachers 

and IEP co-ordinators monitor 

progress.  

n=18 

Eighteen students had one or 

more IEP reviews during the 2018 

year.  341 of the 420 short term 

goals set were achieved. 

Average = 81% 

- 12 students met the 

target 

- 5 students achieved 70 -

79% of their goals.  

- 1 student achieved 33% 

of his goals 

Of the five students who achieved 

70 – 79% of their goals: 

- Three (CW, JG, NN) had less 

than 3 months between their 

second and final IEP reviews 

and may have needed 

more time. 

- Two (DM, MM) did well to 

achieve 71% of their goals 

given complex presentations 

that included FAS, ADHD, 

PTSD, Anxiety Disorder, mild 

ID. 

The student (BB) who achieved 33% 

of his goals no longer wanted to be 

at the College and was excluded. 

While presentations of high and 

complex needs (HCN) are not 

seen as excuses for non-

achievement, staff at the College 

recognise that students need to 

be ‘ready to learn’. 

Trial a pilot programme in 2019 

with a goal to supporting our 

students to strengthen their self-

control which is foundational to 

being ready and able to learn. 

Continue to explore ways to listen 

and respond to student voice 

when students want to leave the 

College.  

Planning for next year: Trial the ENGAGE programme. 

  



 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in ABAS. 

Annual Target:  2. ABAS TARGET: Our students will improve by at least one year in the skill areas of home living and community use. 

Baseline data:  In 2017, our students improved by an average of 2 years, 2 months in the skill area of home living, and 1 year in the skill area of 

community use.  n=8. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why did it 
happen?) 

Evaluation (where to next?) 

The residential curriculum includes 

an emphasis on development of 

adaptive behaviour skills which 

have been assessed using the ABAS-

III assessment. 

Adaptive skills are taught using 

direct and incidental teaching.  The 

primary locus for learning is in the 

residential whare programme. 

The first on-site ABAS assessment is 

completed 3 months after 

enrolment.  This delay provides time 

for the assessor to get to know the 

student.  Thereafter, ABAS 

assessments are repeated every 6 

months with IEP reviews. 
 

n= 13 

The sample comprised 13 

students with varying lengths (9-

34 months) of tenure.  All 

students had at least 2 ABAS 

assessments. 

Average gain in Home Living = 2 

years, 8 months. 

Average gain in Community Use 

= 1 year, 8 months. 

- 8 students met the 

target across both skill 

areas. 

- 10 students met the 

target in Home Living. 

Of the five students who did not meet 

the target across both areas: 

- 4 girls (NT, SM, DM, NN) did not meet 

the target in community use, 

although two (NT, SM) met the 

target in Home Living.  Two girls 

(DM,NN) in the whare required 

significant staff input and time 

which may have compromised 

learning for all.  

- 1 male (MM) had fluctuating scores 

over four assessments and may 

have plateaued in both skill areas.  

- Several students on enrolment 

have been disengaged in 

education requiring significant staff 

input to reengage them in learning. 

Student scores across 3 or 4 

assessments sometimes fluctuated.  

These fluctuations may be due to 

changes in the assessors, changes in 

the students’ presentation at the 

time of assessment, or data entry 

error.  Continue to aim for 

consistency and reliability in 

assessment of ABAS scores. 

Monitor the incoming cohort to 

ensure the balance of student need 

and presentation enhances, rather 

than compromises, student 

learning.  
 

Planning for next year:  Monitor the needs and presentations of the incoming cohort.  



 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in literacy. 

Annual Target: 3. LITERACY TARGET: Our students will achieve at least 75% of their IEP literacy goals. 

Baseline data:  In 2017 our students achieved an average of 88% of their IEP literacy goals.  n=16. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why did 
it happen?) 

Evaluation (where to next?) 

Literacy is promoted daily in the 

students’ personalised learning 

plan (PLP) and integrated with 

the teaching of other subjects.  

Students have opportunities to 

read recreationally both in 

school and residences. 

Teachers received PLD on the 

SHARP Reading programme with 

emphases on decoding, 

comprehension and assisting 

struggling older readers. 

n=18 

Eighteen students had one or 

more IEP reviews during the 2018 

year.  Overall, 108 of the 140 short 

term literacy goals set were 

achieved.  Average = 77%. 

- 14 students met the 

target. 

- 1 student achieved 63% 

of his literacy goals. 

- 3 students achieved 50% 

of their literacy goals. 
 

Of the four students who did not 

meet the target: 

- One (CW) had less than 3 

months between his 

second and final reviews 

and may have needed 

more time. 

- One (KM) may have had 

entry goals that were too 

ambitious for the three-

month period. 

- One (NN) was not in class 

for much of Term 3 due to 

her high levels of anxiety. 

- One (BB) has been 

discussed above. 

A wide range of abilities are 

evident in the cohort and include 

students who are emergent 

readers with limited writing skills, to 

students who are working at or 

close to age appropriate levels.   

Many of the students present with 

challenging needs, including 

mental health issues that are 

barriers to learning.  Continue to 

set goals that best meet the needs 

of individual student presentations. 
 

Planning for next year: Celebrate achievement in literacy across the year through school assemblies. 

  



 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in mathematics. 

Annual Target:  4. NUMERACY TARGET: Our students will achieve at least 2 key knowledge outcomes at their numeracy knowledge stage and at 

least 1 key strategy outcome at their numeracy stage. 

Baseline data:  In 2017, our students achieved an average of 8 key knowledge outcomes and 3 key strategy outcomes at their numeracy stage.  

n=17. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why did it 
happen?) Evaluation (where to next?) 

Achievement in numeracy is 

promoted daily through the 

students’ PLP, whole class or small 

group instruction in class, and 

games to reinforce skill 

acquisition.  Some classroom 

teachers alternate the 

instructional focus between 

knowledge and strategy on a 

term-by-term basis.  Several 

students participated in 

“Mathletics” (on-line enrichment 

programme). 
 

n =18 

Eighteen students had at least 3 

months of numeracy tuition in 

2018.  Our students achieved an 

average of 9 knowledge 

outcomes and 5 strategy 

outcomes. 

- 16 students met the target 

in both domains. 

- 2 students met the 

knowledge target but 

missed the strategy target. 

- 1 student met the strategy 

target but missed the 

knowledge target. 

The two students (RH, JB) who did not 

meet the strategy target both 

presented with intellectual disabilities 

that may have compromised their 

ability to engage in higher level 

thinking required for learning 

strategies. 

The one student (JC) who met the 

strategy target also achieved one 

knowledge outcome.  He has only 

been at the College for two terms 

and his achievement may reflect the 

instructional focus in his PLP. 

Continue to provide 1:1 and small 

group tuition, and integrate 

numeracy skill teaching into real 

life contexts. 

Continue with Mathletics for 

enrichment.  

Planning for next year: Have a whole school maths competition.  



 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement of Māori in literacy and numeracy. 

Annual Target:  5. MAORI AND PASIFIKA TARGET: Māori and Pasifika students will achieve gains in literacy and numeracy that are at least equal to 

those made by their non-Māori and non-Pasifika peers. 

Baseline data: In 2017, Māori students achieved 78% of literacy goals.  Non- Māori students achieved 92% of literacy goals.  In 2017, Māori students 

achieved an average of 6 key knowledge outcomes and 2 key strategy outcomes.  Non-Māori students achieved an average of 10 key knowledge 

outcomes and 4 key strategy outcomes.  n=6 Māori; n=11 non-Māori. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why did 
it happen?) 

Evaluation (where to next?) 

The literacy and numeracy 

programmes for Māori were similar 

to that of their non-Māori peers as 

the College no longer has a bi-

lingual teacher. 

The College supports Māori learners 

as Māori in a variety of ways 

including the provision of a tikanga 

based residential whare.  The 

November 2018 ERO review of the 

College noted a high level of 

cultural competence at the 

College. 

 

Literacy 

n=8 Māori, n=10 non-Māori 

Māori students achieved 77% of their 

literacy goals.  Non-Māori students 

achieved 79% of their literacy goals. 

Numeracy 

Māori students achieved an average 

of 9 key knowledge outcomes and 5 

key strategy outcomes. 

 

Non-Māori students achieved an 

average of 10 key knowledge 

outcomes and 5 key strategy 

outcomes. 

Caution around making 

comparisons is advised given the 

small, albeit almost equal samples 

for both groups. 

Data for individual students is 

summarised below.  The reasoning 

for variance has been discussed 

above. 

Literacy 

Two Māori students (KM, NN) did not 

meet the literacy target. 

Numeracy 

Two Māori students (C, RH) did not 

meet the numeracy target. 

Continue to embed cultural 

competence. 

Ensure Māori (and where applicable 

Pasifika) students have access to Māori 

and Pasifika role models, particularly 

where student/staff contact hours are 

high. 

 
 

Planning for next year: To continue to search for a bi-lingual instructor with the skill set required for working with high and challenging needs. 



 

Focus:  Student Achievement 

Strategic Aim:  Increase achievement in Residential Curriculum. 

Annual Target:  6. RESIDENTIAL TARGET: Students will achieve no less than three wristbands. 

Baseline data:  In 2017 students achieved an average of 3 wristbands per student.  n =22. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why did it 
happen?) 

Evaluation (where to next?) 

Students achieve wristbands as a 

part of the residential curriculum.  

There are 8 levels of achievement 

and each level is progressively more 

challenging. 

The programme is facilitated by the 

IEPCs who work 1:1 with students. 

A visual record of student 

achievement is displayed where all 

students can compare their 

progress with that of their peers. 

The principal acknowledges 

individual student achievement in a 

face-to-face meeting. 

n = 20 

Twenty students with varied 

lengths of tenure from 2 to 34 

months achieved 67 wristbands 

for an average of 3 wristbands per 

student. 

- 11 students met the 

target. 

- 3 students achieved 2 

wristbands. 

- 2 students achieved 1 

wristband. 

- 4 students did not 

achieve a wristband.  

The 3 students (BB, JB and JC) who 

achieved 2 wristbands all presented 

with HCN that may have 

compromised achievement.  BB and 

JB have since left.  JC is well on his way 

to meeting the target. 

The 2 students (BM and JV) who 

achieved 1 wristband have only been 

at the College since June.  While BM 

has left, JV still has time to meet the 

target. 

Two students (JL, DSJ) who did not 

achieve any wristbands have only 

been at the College since October.  

While the remaining two (KM and ZTR) 

have had slightly longer tenures (since 

June), both have taken longer to 

settle into life at the College. 

Factors affecting achievement include 

student buy-in, time enrolled, student 

ability to self-regulate, and ongoing 

promotion of the programme. 

Continue to promote the programme 

across the College. 

As noted above, in 2019 trial a pilot 

programme with the goal to support 

students develop their self-control. 

IEPCs to update data (including the 

number of goals earned at each 

wristband level) on a term-by-term 

basis. 
 

Planning for next year:  Revise data entry template to include number of goals earned at each level. 



 

Focus:  Student Achievement 

Strategic Aim:  All students have access to and participate in an adapted NZ Curriculum, and opportunities to learn independent living skills for 

successful achievement of IEP outcomes. 

Annual Target:  7. SERVICE DELIVERY TARGET: The parent/whanau/caregiver and student exit interviews will indicate at least 90% satisfaction 

with the service provided by Halswell Residential College. 

Baseline data:  In 2017, parent satisfaction was 98%, student satisfaction was 79% and overall satisfaction was 85%.  n=8. 

Actions (what did we do?) Outcomes (what happened?) 
Reasons for the variance (why did 
it happen?) 

Evaluation (where to next?) 

The exit interview, while 

encouraged, is optional.  

Participants are asked to rank 

several positively worded statements 

using 1–3, where 1=disagree; 

2=neither agree/disagree, and 

3=agree. 

In 2018 we amended two statements 

in the student interview to better 

capture students’ self-reflection. 

n = 7 

Parents – 58 out of a possible 63 

responses rated ‘agree’ for an 

average of 92%. 

n = 9 

Students – 137 out of a possible 153 

responses rated ‘agree’ for an 

average of 89%. 

Together, 195 out of a possible 216 

responses rated ‘agree’ for an 

overall average of 90%. 

With small sample sizes, trends are 

not easily identified. 

Six out of seven parent responses 

indicated 88%-100% satisfaction. 

Respondents selected neither 

agree/disagree with statements 

that were around transitions (2), 

having enough information in 

reports (2), and having enough 

information about their child from 

the caseworker (1). 

Five of the nine student exit 

interviews indicated 88%-100% 

satisfaction. 

Respondents selected disagree or 

neither agree/disagree for 

statements that were about 

people listening to them (4) and 

having a say in menus (5). 

The comments reflect individual 

differences in parents’ experience of 

transitions, reporting expectations and 

relationships with caseworkers.   It 

would be helpful to ensure that new 

parents know what to expect around 

the transitions and reporting 

procedures. 

While student perceptions are 

individual, it is noteworthy that four did 

not feel ‘listened to’.  Continue to work 

on developing strong relationships with 

students. 

Students may not necessarily have very 

much input into menu decision making.  

This statement will be removed from 

future interviews. 

The College will revise the exit tool to 

get a better sense of students’ well-

being. 

Planning for next year: Continue to adapt both academic and social programmes to best suit student individual needs. 

 

 



 

 

 

 

 

 

 

 

 

 

Analysis of Variance 2018 

Westbridge Residential School 

 



 ANALYSIS OF VARIANCE : Strategic Aim: To raise student Achievement in Writing 

Annual Target: 100% of Students to make ‘Accelerated’ progress (‘Expected’ = 1 curriculum sub level in 6 months, 2 curriculum sub levels in 12 months, 3 curriculum sub levels 
in 18 months) 

Baseline data: 17 students attended the school during 2018. Entry level testing:  

Level 1B 1P 1A 2B 2P 2A 3B 3P 3A 4B 4P 4A 

Students 1 1 3 2 2 3 0 1 0 0 0 0 
 

Actions (what did we do?) 

• Accelerated learning in 
literacy continued to be 
implemented. 

• Lead Teacher modelled 
best practice 

• Writing workshops with 
external facilitator. 

• Writer of the week 
programme used to 
increase an output of 
writing samples on a 
weekly basis 

• Teacher Aide support for 
all students with daily 
spelling word lists, Dolch 
words plus writing 
support in class. 

Outcomes (what happened?) 

Of the 17 students who attended:  

2 joined the school during term 4 and 
only base line data was gathered. 
(excluded from statistics) 

2 transitioned out of the school after 
less than a term or were not attending 
(excluded from statistics) 

11 made Expected progress – 85% 

2 made Accelerated progress (6 months 
progress in 1 term or equivalent) – 15% 

Evaluation (where to next?) 

Ensure each student has a clearly identified ‘Target’ for the year based on baseline data. 
Prioritise students who are at risk of not achieving the target as early as possible. Make the 
Individual Education Plan (IEP) a living document where all interventions are noted and reflected 
on weekly. 

Writing remains the area where the least progress is made – the average increase for each 
student is 1.3 sub levels over the year. It is also the area where students show the biggest 
deficits on entry. Writing will remain the main inquiry focus for the school in 2019. 

Change 2019 goal to target ‘Expected’ progress with an emphasis on curriculum appropriate re-
integration into a mainstream setting. 

 

 

 

 

 

 

 



 

 

  

Strategic Aim: To raise student achievement in Mathematics 

Annual Target: 100% of Students to make ‘Accelerated’ progress (‘Expected’ = 1 curriculum sub level in 6 months, 2 curriculum sub levels in 12 months, 3 curriculum sub levels 
in 18 months) 
 

Baseline data: 17 students attended the school during 2018. Entry level testing:  

Level 2B 2P 2A 3B 3P 3A 4B 4P 4A 

Students 6 2 2 2 0 1 0 0 0 
 

Actions (what did we do?) Outcomes (what happened?) Evaluation (where to next?) 

• Increased Mathematics curriculum 
time 

• Hands on resources used to 
encourage ‘concrete’ 
understanding especially in the 
area of number: addition, 
subtraction, multiplication, 
division, ratios and proportions, 
fractions, decimals and 
percentages. 

• Inquiry model used with students 
• Mathletics used as an independent 

and motivational learning tool. 

Of the 17 students who attended:  

2 joined the school during term 4 and only 
base line data was gathered (excluded 
from statistics) 

2 transitioned out of the school after less 
than a term or were not attending 
(excluded from statistics) 

7 made Expected progress – 54% 

6 made Accelerated progress – 46% 

Ensure each student has a clearly identified ‘Target’ for the year based on baseline 
data. Prioritise students who are at risk of not achieving the target as early as 
possible. Make the Individual Education Plan (IEP) a living document where all 
interventions are noted and reflected on weekly. 

Maths is the area where the strongest gains are made – an average gain of 3 sub 
levels per student over the year. 

Change 2019 goal to target ‘Expected’ progress with an emphasis on curriculum 
appropriate re-integration into a mainstream setting. 

 

 

 

 



 

 

 

 

ANALYSIS OF VARIANCE: Strategic Aim: To raise student achievement in Reading 

ANALYSIS OF VARIANCE: Strategic Aim: To raise student achievement in Reading 

Annual Target:  100% of Students to make ‘Accelerated’ progress (‘Expected’ = 1 curriculum sub level in 6 months, 2 curriculum sub levels in 12 months, 3 curriculum sub levels 
in 18 months) 

Baseline data:  17 students attended the school during 2018. Entry level testing:  

Level 1B 1P 1A 2B 2P 2A 3B 3P 3A 4B 4P 4A 

Students 1 0 0 7 3 0 0 1 1 0 0 0 
 

Actions (what did we do?) Outcomes (what happened?) Evaluation (where to next?) 

• Rainbow Reading – daily basis 
• Scholastic Literacy Pro – has 

encouraged reading for 
enjoyment in addition to 
existing programmes 

• Teacher Aide support by 
reviewing sight words, blends 
and letter sounds. 

• Teacher PD used to share 
teaching strategies. 

• Teachers attending external PD. 
• Lexia Reading programme. 

Of the 17 students who attended:  

2 joined the school during term 4 and 
only base line data was gathered 
(excluded from statistics) 

2 transitioned out of the school after 
less than a term or were not attending 
(excluded from statistics) 

7 made Expected progress – 54% 

6 made Accelerated progress (6 
months progress in 1 term) – 46% 

 

Ensure each student has a clearly identified ‘Target’ for the year based on baseline data. 
Prioritise students who are at risk of not achieving the target as early as possible. Make the 
Individual Education Plan (IEP) a living document where all interventions are noted and 
reflected on weekly. 

‘Lexia’ reading programme was trialled in 2018 but the feedback (and results) from students 
was poor so this will be discontinued in 2019. 

On average students made a gain of 2.5 sub levels over the year. 

Change 2019 goal to target ‘Expected’ progress with an emphasis on curriculum 
appropriate re-integration into a mainstream setting. 

 



 

 

Strategic Aim: All students will achieve ‘Neon’ band prior to transitioning from Westbridge 

Annual Target: 100% of Student leavers to achieve Neon band prior to transition. 
 

Band data: 17 students attended the school during 2018. Final band levels (whether leavers or not).  

Band Welcome Green White Yellow Neon Silver Gold 

Students 4 2 1 2 5 3 0 
 

Actions (what did we do?) Outcomes (what happened?) Evaluation (where to next?) 

• Introduced Values bands – 
Safety, Responsibility and 
Respect – used data directly 
from school goals to inform and 
hence motivate. 

• Continued with Principals 
Award to reward attainment of 
school goals on a weekly basis. 

• Modified accrual of days from 
home goal books to motivate 
goal practice at home and 
general motivation towards 
gaining bands. 

• Used Skill streaming data to 
more carefully inform 
residential teaching and 
reinforcement in school 
through skill of the week. 

 

Of the 17 students who attended:  

9 are classed as ‘Leavers’ with 8 currently 
still attending. 

Leavers 

Overall 4 of the 9 leavers achieved Neon 
– 44% 

3 of these left within 2 terms of enrolling. 
Of the 3, 2 did not progress beyond the 
Welcome band with the third achieving 
Yellow. 

Current 

Of the 8 students returning in 2019: 

3 have already achieved Neon. 

 

Throughout the year SkillStreaming was analysed more deeply as a way of 
identifying social skill deficits. 

Alongside this the Band System was encouraged in various ways (see Actions). 

Social skills teaching is the most important work of the school. We do not generally 
see academic improvement until key social skills have been acquired. 

The Goal for next year will be modified to include all students – not just Leavers. 
Given that there are 6 bands and an average stay at the school of 6 terms then a 
reasonable goal would be to achieve one band per term (to a maximum of 6 bands). 
This would allow for a more reasonable comparison of progress especially where 
students leave within 6 terms.  

In addition the whole band system will be reviewed and other forms of Social Skills 
delivery/assessment explored. 

Zones Of Regulation teaching will form a big part of the programme in 2019 and 
should help students more with self-regulation which, in turn, will be reflected in 
goal achievement. 



 
 
 
 
 
 
 

Statement of Responsibility 

 

 

 

 

 
 
  



 

Statement of Responsibility  

Annual Report - For the year ended 31 December 2018 

The Board of Trustees accepts responsibility for the preparation of the annual report 

and financial statements and the judgements used in these financial statements. 

The management (including the principal and others as directed by the Board) 

accepts responsibility for establishing and maintaining a system of internal controls 

designed to provide reasonable assurance as to the integrity of the school’s 

financial reporting. 

It is the opinion of the Board and management that the annual financial statements 

for the financial year ended 31 December 2018 fairly reflects the financial position 

and operations of the school. 

The School’s 2018 financial statements are authorised for issue by the Board. 

 

 

David Michael Bagwell    Janine Michelle Harrington 
  

Full Name of Principal     Full Name of Principal 
Westbridge Residential School    Halswell Residential College 
 
 
        
 

Signature of Principal     Signature of Principal 
 

 

30 May 2019      30 May 2019 
 

Date       Date 
 
 

  

David John Turnbull      

Full Name of Board Chairperson     
 
     
 

Signature of Board Chairperson     
 

30 May 2019 
 

Date        
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